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 INTRODUCTION & CORE ETHOS
1.1 Mayville Academy is comprehensively committed to ensuring that the personal wellbeing, academic progress, and holistic development of all pupils—specifically including those with Special Educational Needs and Disabilities (SEND)—are fully secure. The school champions an inclusive ethos built upon the pillars of kindness, respect, and absolute determination.

1.2 The school operates under a strict statutory 'best endeavours' duty (pursuant to Section 66 of the Children and Families Act 2014). This mandates that the institution executes all necessary, definitive, and comprehensive measures required to meet the identified special educational needs of every child in its care.

1.3 Mayville Academy maintains ambitious expectations for all pupils with SEND. The institutional strategy ensures that children and young people with additional needs are enabled to make measurable, continuous progress so that they:

Attain the absolute best academic outcomes possible relative to their individual ability;

Develop robust emotional confidence, personal resilience, co-operative traits, and a lifelong 'can-do' attitude;

Safely engage in a comprehensive range of extra-curricular, co-curricular, and enriching activities alongside their peers;

Successfully navigate key educational transition phases and achieve a fulfilling path into independent adulthood, higher education, training, or employment.

2. STATUTORY LEGISLATION & LEGAL COMPLIANCE
2.1 This document stands as the primary governance policy determining the strategic operations of Mayville Academy regarding special educational needs and disability provision. It has been meticulously drafted to comply fully with the statutory duties laid out in the following primary frameworks:

Part 3 of the Children and Families Act 2014
The Special Educational Needs and Disability Regulations 2014
The SEND Code of Practice: 0 to 25 years (2015)
The Equality Act 2010 (incorporating Advice for Schools 2014)
The Special Educational Needs and Disability Information Report Regulations 2014
Statutory Guidance on Supporting Pupils at School with Medical Conditions (2015)
The national Teachers' Standards (2013)
2.2 To secure unified institutional compliance, this policy must be evaluated in strict conjunction with the school’s cross-functional statutory policies, including but not limited to: the Safeguarding and Child Protection Policy, Accessibility Plan, Positive Handling Framework, Behaviour Management Policy, Admissions Guide, and the Medical Conditions Policy.

3. DEFINITIVE CATEGORISATION OF NEED
3.1 Legal Definition: In strict alignment with national legislation, a pupil is identified as having a Special Educational Need or Disability (SEND) if they possess a learning difficulty or disability that calls for special educational provision to be arranged specifically for them.

3.2 A pupil is recognized as presenting a learning difficulty or disability if they:

Have a significantly greater difficulty in learning than the clear majority of children of the exact same age; or

Have a physical or mental disability which prevents or hinders them from making full use of educational facilities of a kind generally provided for others of the same age in mainstream schools.

3.3 The school maintains structural capacity and delivers strategic oversight across the four statutory broad areas of need defined by the national Code of Practice:

• Communication and Interaction: Including speech, language, and communication needs (SLCN), Autism Spectrum Disorder/Condition (ASD/ASC), and related interaction barriers.

• Cognition and Learning: Including Specific Learning Difficulties (SpLD) such as dyslexia, dyspraxia, and dyscalculia; Moderate Learning Difficulties (MLD); Severe Learning Difficulties (SLD); and Global Developmental Delay.

• Social, Emotional and Mental Health (SEMH): Including attention deficit hyperactivity disorder (ADHD), severe anxiety, clinical depression, trauma, attachment disorders, and associated emotional regulation challenges.

• Sensory and/or Physical Needs: Including visual impairment (VI), hearing impairment (HI), multi-sensory impairment (MSI), epilepsy, and physical impairments such as Cerebral Palsy (CP).

3.4 Where a pupil demonstrates complex, multi-categorical difficulties, the school will formally distinguish the primary area of need to drive strategic funding, while precisely mapping secondary and tertiary needs to guarantee that all reasonable adjustments are comprehensively integrated.

4. STRATEGIC IDENTIFICATION & ASSESSMENT FRAMEWORK
4.1 The early identification and systematic assessment of SEND form an intrinsic, non-negotiable metric within the school's universal pupil progress monitoring framework. Universal screening occurs immediately upon a pupil's entry to the school to establish an authentic baseline of attainment, developmental skills, and functional capabilities.

4.2 Regular progress audits are conducted across the senior leadership team to actively identify any pupil whose current rate of progress demonstrates significant anomalies, categorized as:

Progress that is significantly slower than that of their direct peers starting from the same baseline;

A persistent failure to match or improve upon the pupil's previous rate of established progress;

A widening attainment gap between the individual pupil and their universal peer group.

4.3 High-Quality Quality First Teaching (QFT) constitutes the school’s primary, legal baseline response to underachievement. A pupil will not be formally placed onto the statutory SEND Register until universal high-quality classroom adaptations have been systematically deployed, monitored, and proven completely insufficient to eliminate the student's barriers to learning.

4.4 Where a pupil continues to experience learning barriers despite robust classroom modifications, the school will utilize a multi-layered diagnostic system drawing on standard screening frameworks (e.g., Boxall profiling, standardized literacy testing, and Educational Psychologist assessments) to determine whether formal SEND support is required.

5. STRATEGIC GOVERNANCE, ROLES & ACCOUNTABILITIES
5.1 The Board of Trustees
The Board of Trustees holds ultimate legal and statutory accountability for the school's SEND provision, resource management, and compliance under the Equality Act 2010. The board designates a specific SEND Trustee who is responsible for raising awareness of SEND issues at governance meetings, auditing provision effectiveness, and ensuring strategic development aligns with long-term national frameworks.

5.2 The Headteacher
The Headteacher retains absolute operational responsibility for the educational progress, welfare compliance, and safety of all learners with SEND. The Headteacher works directly with the SENDCo to oversee the strategic distribution of the school’s delegated SEND budget and holds staff accountable for maintaining high standards of inclusive delivery.

5.3 The Special Educational Needs Co-ordinator (SENDCo)
The SENDCo holds day-to-day strategic and operational responsibility for the execution of this SEND Policy and the coordination of specific provision deployed for pupils on the SEND Register or those holding Education, Health and Care Plans (EHCPs). The SENDCo is responsible for:

Providing expert professional guidance to teaching staff and coordinating external specialist interventions;

Managing the deployment of delegated resources, auxiliary aids, and targeted funding allocations;

Acting as the primary professional point of contact for external multi-agency services, local authorities, and prospective next-phase settings;

Ensuring the institution maintains meticulous, up-to-date, and legally secure pupil SEND files in strict accordance with the Data Protection Act 2018.

5.4 Class Teachers
Every class teacher is fundamentally responsible and legally accountable for the progress, safety, and differentiated development of every single pupil within their class. Class teachers are required to follow this policy, actively implement the modifications detailed in a pupil's Individual Education Plan (IEP), and collaborate with Learning Support Assistants (LSAs) to maximize classroom-based support.

6. THE GRADUATED APPROACH & PROVISION FRAMEWORK
6.1 Mayville Academy operates the formal statutory 'Graduated Approach' cycle to meet the needs of pupils with SEND. This process is executed via a continuous, repeating four-part cycle: Assess, Plan, Do, and Review.

• ASSESS: 

Establish a clear multi-professional analysis of the pupil's core difficulties, incorporating observations and baseline assessments.

• PLAN: 

Formulate clear, ambitious expected outcomes and agree on the specific targeted provisions and strategies to be deployed.

• DO: 

Implement the planned classroom adaptations and interventions under the operational leadership of the class teacher.

• REVIEW: 

Critically measure the absolute impact of the interventions against agreed goals and adapt or replace the support plan accordingly.

6.2 The school utilizes three distinct tiers of structured planning tools to capture, implement, and track targeted and specialist interventions:

• Tier 1: Provision Mapping: A master tracking framework capturing all targeted group interventions that are fundamentally 'additional to' or 'different from' the universally differentiated mainstream curriculum.

• Tier 2: SEND Support Plan / IEP: A personalized, learner-centered profile setting out hyper-specific short-term growth goals, required classroom accommodations, and exact staff allocation metrics.

• Tier 3: Education, Health and Care Plan (EHCP): Where a pupil demonstrates severe, long-term complex needs and has failed to close the attainment gap despite comprehensive Tier 1 and 2 interventions, the school or parents will initiate a formal request for an EHC assessment from the Local Authority, naming the school as the primary placement environment.

7. INFRASTRUCTURE ACCESSIBILITY & REASONABLE ADJUSTMENTS
7.1 Mayville Academy fully acknowledges its non-negotiable statutory duties under the Equality Act 2010. The school maintains a proactive duty not to directly or indirectly discriminate against, harass, or victimize disabled children and young people.

7.2 The executive leadership team will secure all necessary reasonable adjustments to the physical infrastructure, lesson delivery, curriculum architecture, and learning environment to guarantee that pupils with SEND are never placed at a substantial disadvantage relative to their peers.

7.3 The school secures single-site access across modified levels, fully utilizing integrated lifts, ramps, wheelchair-accessible corridors, dedicated changing facilities, acoustic ceiling carpeting, and specialized drop-down kerbs within the parking zones to maintain a universally accessible learning environment.
8. INFORMATION INTEGRATION, COMPLAINTS & RIGHT TO APPEAL
8.1 Policy and Report Separation: In compliance with statutory regulations, this document serves as the high-level policy establishing permanent legal parameters and governance frameworks. The school maintains a separate, parent-facing SEND Information Report which details the active, day-to-day operations and live staff names current to each academic year.

8.2 Operational concerns regarding the school's implementation of its SEND obligations must be directed to the SENDCo in the first instance, before being formalised via the corporate School Complaints Procedure.

8.3 Statutory Appeal Rights: If a parent or young person believes the school has actively failed in its legal obligations or subjected a student to disability-related discrimination, they hold an ultimate statutory right to register a formal appeal with the First-tier SEND Tribunal. The school remains fully committed to engaging with local independent disagreement resolution frameworks and SENDIASS mediation portals to reach rapid, student-centered solutions.
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